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Note: We currently have two physi-éal buildings
Grades K-8 are housed in one building ,
*Grades 9-12 in one building /,-'7',’ ‘
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% Proficient or % Proficient or
= Advanced Reading Advanced Math

61.4 67.5
58.6 /2.6
46.3 67.9
48.3 65.8

52.8 63.6
56 51.5
45.5
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% AtiAbove Proficiency

Washington SD
Reading, Grade 5
% At/Above Proficiency
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% AtiAbove Proficiency

Washington SD
Reading, Grade 8
% At/Above Proficiency
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% AtfAbove Proficiency

Washington SD
Reading, Grade 11
% At/Above Proficiency
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Individuals with Disabilities Education
Improvement Act (IDEA-04)

* To the maximum extent appropriate, children
with disabilities... are educated with children who
are not disabled, and special classes, separate
schooling, or other removal of children with
disabilities from the regular educational
environment occurs only when the nature and
severity of the disability of a child is such that
education in the regular classes with the use of
supplementary aids and services cannot be
achieved satisfactorily [300.114 (a) (2)]



No Child Left Behind Act (NCLB)

/7Students with disabilities held to the same
standards all students must reach — with a few
exceptions.

[7Requires high stakes testing

/7Students with disabilities must have access to
same curriculum& standards as non-disabled
students

[y Must be taught by highly qualified teachers



Co- Teaching Model — Five Types

Lead & Support

One teacher leads and another offers assistance and support to individuals or small
groups. In this role, planning must occur by both teachers, but typically one teacher
plans for the lesson content, while the other does specific planning for students’
individual learning or behavioral needs.

Station Teaching

Students are divided into heterogeneous groups and work at classroom stations with
each teacher. Then, in the middle of the period or the next day, the students switch to
the other station. In this model, both teachers individually develop the content of their
stations.

Parallel Teaching

Teachers jointly plan instruction, but each may deliver it to half the class or small
groups. This type of model typically requires joint planning time to ensure that as
teachers work in their separate groups, they are delivering content in the same way

Alternative Teaching

One teacher works with a small group of students to pre-teach, re-teach,

supplement, or enrich instruction, while the other teacher instructs the large group. In
this type of co-teaching, more planning time is needed to ensure that the logistics of
pre-teaching or re-teaching can be completed; also, the teachers must have similar
content knowledge for one teacher to take a group and re-teach or pre-teach.

Team Teaching

Both teachers share the planning and instruction of students in a coordinated
fashion. In this type of joint planning time, equal knowledge of the content, a shared
philosophy, and commitment to all students in the class are critical. Many times
teams may not start with this type of format, but over time they can effectively move
to this type of co-teaching, if they have continuity in working together across 2-3
years.




Co-Teaching Partnership

% Service delivery model to meet rigorous curriculum
exposure while providing differentiated instruction

> Combines the general educator’s knowledge of the
curriculum and pacing with the special educator’s skill in
individualizing to create powerful instructional options
for students

% Provides services &supports to benefit the maximum
number of students, including those not in special
education

% Wider range of instructional alternatives with two
teachers



Co — Teaching Partnership Continued...

% Shared responsibility for planning, instruction
and evaluation of all students (Villa et al,,
2004)

% Provides continuous flow of content
sequenced &paced which often is not possible
in fragmented pull out model

% Provides strong support to the learner and
teacher through partnership

Y% Enhances conditions for students with
disabilities to make AYP



Co — Teaching Partnership Continued...

& Increases social skills

& Enhances self — esteem

& Reduces behavior problems
& Higher quality of instruction

& Increases expectations for students with
disabilities &at-risk learners

& Benefits “bubble” kids &diverse populations
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3 Levels of
SWEBS Tier 3

Support £ 0 37%of

Chronic behavior Students
FBA & BIP

Targeted Interventions
At-risk behavior
4 Increased cues and prompts
# Infensive instruction

School-wide Effective Behavior Systems
100% of students
¢ Clear expectations # Teach behaviors
¢ Rules, routines and physical arrangements # Effective instruction
¢ Policy of consistent Administrator & Staff Implementation
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Resiliency

High
H Expectations
Meaningful

Unconditional Student
Support Engagement

Clear &
Consistent Connectiveness

and

Boundaries Bonding
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